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Introduction

The First Year Shock Absorber project is a three-year col
National Teaching Fellowship Institutional project funded
2007 and involving MMU, the University of Liverpool, anc
College. The project aims to:

« enhance the experience of First Year undergraduate
promote future student success.

This will be achieved by:

aborative
oy the HEA In

Stockport

students to

* producing a flexible and adaptable ‘toolkit’ for interconnected learning,
teaching and assessment interventions for first year (level 4)

undergraduate students.

offering innovatory methods to engage students and increase their

confidence, knowledge and scholarship skills.

The project is Informed by institutional, national and international research,

for example, that of Yorke and Longden (2007) and the Student Transition

Results

Analysis of the questionnaire (Table 1) indicated that student expectations at pre-entry
were realistic. However, of concern is the large number of students who claim not to
have received information on areas of importance to their transition, particularly in
relation to support. Whether the student perceptions are accurate or not (staff report
that all students were sent this information), clearly the information needs to be more
succinct and delivered as and when required.

The questionnaire indicates that students were well informed by the end of induction
but information about support remains an issue for around half the students even by
the end of the first term. Clearly, students most at risk of leaving a programme need to
be fully informed about how to access support.

Table 1. Percentage agreement with questionnaire items. Note that there were

multiple ©

uestions in each theme, indicated by key phrases below.
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sector, interventions may still be necessary to allay the ‘shock’ of transition to university.
The programme team are already undertaking activities shown by research to help this
transition process, but more may be needed in areas specifically identified in this study. In
year 2 of the project, some pre-entry interventions were identified and undertaken. For
example, students were directed to an MMU website (Greaves, 2007) designed to assist
students in studying on-line. This pre-entry activity was linked to on-line activities in, and
after, early induction to support them with skills required for completing their first

In Year 1, a comprehensive questionnaire was delivered to 135 Level 4 BBS
students during a classroom session at the end of the first term. The students
were asked questions on a five point Likert scale for agreement with following
items:

assignment. Further interventions in year 3 (2009-10) are currently being designed to
complement those introduced in year 2.

The Shock Absorber project is also contributing to a number of other institutional projects at
MMU, particularly those related to the student experience.

their expectations before they came to MMU,

information received before they came to MMU

the initial weeks of their course

« about the information they had currently

* how they felt currently about their programme and its delivery
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