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Schools

e-Learning

Residential courses (PA) Staff development

Classroom/unit issues (PA)

Coaching

Field courses



1st year UG core unit (MMU) teaching 

statistics to those that donôt want to be 

taught statisticsé

2nd year UG optional residential unit

(MMU & UoM) oral presentations

Case studies



Case 1 - 1st year UG core unit 

First steps: Rationale for change

ÅHigh failure rate and low grade 

average of previous unit

ÅHuge effort to mark and feedback

ÅFeedback not utilised

ÅConsistent basic errors

ÅLack of understanding of (H.E.) 

assessment process

ÅLow satisfaction levels

ÅNeeded innovation, effort and an 

evidence base



Drawn to the quantitativeé

ÅView the classroom as a 

ófreeô research lab

ÅóExperimental designô

ÅManipulative/monitoring

ÅPed-R not resourced

ÅLack of control groups 

(ethics)

ÅPast data

67%

81%

44%

64%
72%

W/DW/D

78%
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P < 0.05

Marks awarded by students 

who did not submit the 

assessment consistently 

deviated more from tutor 

marks than their colleagues 

who had completed the 

assessment.

Example from the most 

complex assessment (2003 

data)



Self study assessment (TMA) improvement post-PA implementation. 

%s indicate non-submission rates. Note that many factors changed 

during this period (rooms / format of PA sessions etc). 
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é becoming more qualitative

ÅArea of weakness for L&T 
research

ÅJournal of Mixed Methods 
Research

ÅMoved on to more conceptual 
studies, not necessarily 
addressing a clear need.

Ɂ!ÖÙÐÕÎȭɯ2ÓÖÞɯ×ÙÖÊÌÚÚȭɯ-ÖÛɯÌÝÌÙàÖÕÌɯÈÛɯÛÏÌɯ
same level. Felt a selfish knowledge that if 
it was just me we could be done in 20 
ÔÐÕȭɂ

Ɂ8ÖÜɯÈÙÌɯ×ÙÖÝÐËÌËɯÞÐÛÏɯÈɯËÌÌ×ÌÙɯ
ÜÕËÌÙÚÛÈÕËÐÕÎȭɂ

Ɂ,ÈÒÌÚɯàÖÜɯÛÏÐÕÒɯÈÉÖÜÛɯÛÏÌɯËÐÍÍÌÙÌÕÊÌɯ
between a good answer and an okay 
ÈÕÚÞÌÙȭɂ

Ɂ/ÌÖ×ÓÌɯÞÏÖɯËÖɯÕÖÛɯÚÜÉÔÐÛɯÚÏÖÜÓËɯÕÖÛɯÉÌɯ
ÈÉÓÌɯÛÖɯÔÈÙÒɯÖÛÏÌÙÚɅɯÞÖÙÒȭɂ

Ɂ'ÌÓ×ÌËɯÔÌɯÛÖɯÜÕËÌÙÚÛÈÕËɯÛÏÌɯÈÚÚÐÎÕÔÌÕÛɯ
and what lecturers wanted from 
ÚÜÉÔÐÛÛÌËɯÞÖÙÒȭɂ



Case 2 - 2nd year UG residential unit

Project Presentations

Rationale

ÅLong presentation 

sessions

ÅFalling asleep

ÅQuality of discussion 

deteriorated as sessions 

progressed



Consequences of knowledge?

Characteristic dip in 

marks awarded to talks 

in the middle of long 

sessions



Gender effects

Sexes award higher

marks to own sex 

(P<0.001; due to 

males)

No bias between 

sexes in tutors marks 

(P=0.67)


